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ABSTRACT

A LIVING SKILLS CURRICULUM
FOR ADULTS WITH DEVELOPMENTAL DISABILITIES

by

Patricia Merz Ubelaker
May2000

The purpose of this project was to develop a living skills curriculum for adults with
developmental disabilities. It will present many of the necessary skills for succeeding at
living independently in the community. This curriculum was designed to be taught in a
community college setting, using the ten week quarter system. To accomplish this
purpose, a review of current literature and research was conducted. The review found
few curricula available for teaching living skills and none on the postsecondary level. The
research established a need for a curriculum ofliving skills for adults and this project is
offered in partial fulfillment of that need.
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CHAPTER 1 ·
The Administration on Developmental Disabilities or ADD (1999) estimates there are
1.4 million developmentally disabled Americans. The definition of developmental
disabilities used by this agency is:
Developmental disabilities are sevete, c!wohic disabilities attributable to mental
and/or physical impairment which manifest before age 22 and are likely to continue
indefinitely. They result in ·substantial limitations in three or more areas: self-care,
receptive and expressive language, learning, mobility, self direction, capacity for
independent living, and economic self-sufficiency, as well as the continuous need for
individually planned and coordinated services. (ADD, 1999, p.2)
Claire Billings, of the Washington state Developmental Disability Council (1999),
using the same definition, approximates 99,300.people with developmental disabilities living
in Washington State.
Washington State law (1997) modifies this definition to read:
A developmental disability is· a disability attributable to mental retardation, cerebral
palsy, epilepsy, autism, or another neurological or other condition of an individual
found by the secretary to be closely related to mental retardation or to require
treatment similar to that required of individual with mental retardation, which
disability originates before the individual attains age eighteen, which has continued
or can be expected to continue indefinitely, and which constitutes a substantial
handicap to the individual. (RCW71A.10.020, p.l)
This translates in Washington State to between 105,000 and 170,000 persons with
developmental disabilities in the general population according to the Division of
Developmental Disabilities (DDD) in 1998. These numbers can be further refined to identify
only the adult population in Yakima and Kittitas counties. Norma Cody, of the Yakima
office of DDD, has identified 950 adults with disabilities currently receiving services in
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Yakima and Kittitas cotmties at the beginning of January, 2000.
Meeting the needs of these 950 developmentally disabled is a concern. The needs of
developmentally disabled children are primarily handled in the public school system. Public
schools are mandated by Washington law (WAC 392-171-325, p. 13) to serve the student
with development disabilities until the age of 22. After that, there are no mandatory
programs for helping the disabled adult to learn to live independently in the community or to
develop skills needed in everyday life. County and state agencies work to help fill the gap in
employment and housing needs but there are few programs for teaching daily living skills
(Martin, 1996).
In Washington State, the Department of Vocational Rehabilitation (DVR) oversees
employment training for many of the adults with developmental disabilities. The goal of
DVR is to help the adult prepare to enter the job market with sufficient skills needed to
succeed in an independent lifestyle. Specific job skills are addressed, such as what to wear to
work, how to interact with co-workers, and how to get to and from the jobsite. Many more
basic skills, such as telling time and using time effectively, clothing care, health and hygiene,
basic cooking skills, and money management are not addressed. These living skills are
expected to be in place before they leave the public school system. Patton, Polloway, Smith,
Edgar, Clark and Lee (1996) stated that secondary curriculums are insnfficient in teaching
independent living skills to special needs students and post secondary programs have not
been developed to fill this gap. Hughes, Eisenman, Hwang, Kim, Killian and Scott (1997)
established that secondary education curricular change will be necessary to help the students
improve their lives as they enter the adult years.
Many programs used in the state and county suppo1i system have time limits, such as
one year for training, finding and keeping a job. If the disabled adult cannot find or keep a
job for a period covering that year, they are bumped from the program for a time to work on
needed basic skills. Eligibility constraints define who can and cannot be part of the program.
Many adults are kept out of the program because they do not meet program criteria such as
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age, level of disability and medical needs. The greatest barrier, however, is the lack of
programs that offer basic skills and instructors to teach them (DDD, 1998).
Post secondary educational offerings for adults with developmental disabilities are
sporadic at best and non-existent at worst. The need for services and supports for the
disabled is documented in a report by the Division of Developmental Disabilities titled
Strategies for the Future (1998). The report states that only a fourth to a fifth of the overall
disabled population is documented and is receiving some services. The greatest gaps in
service are with the adult population.
The Problem
The lack of curricular material on an adult level for the purpose of teaching daily
living skills is the problem being addressed by this project. Secondary school curricula are
designed for use in public schools for youth and are inappropriate for use at the adult level.
Adults have different goals and different learning styles from those of their youth (Kidd,
1973).
Andre Grace (1999) states that a knowledge explosion between 1945 and 1970
changed the way adult education was viewed. The need for post secondary education
became a necessary component of the education system with the introduction of the many
new technologies. Life long learning has become a necessity for everyone who must live
with the escalating rate of change on all levels: family, community, and the world. Nesbitt
(1999) states that "life long learning is based on three fundamental principles: The need for
continual learning throughout a lifetime, the belief that learning occurs in many and varied
settings, and the notions that learners should possess individual characteristics for the process
of learning" (p. 274).
Adults with developmental disabilities find it necessary to have the same
opportunities to continue their education as others competing in the workforce and living in
the community (Dukes & Shaw, 1998). White and Polson (1999) point out that adult basic
education programs are the most likely resource for the adult with disabilities but there is
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little, if any, guidance to help the instructor in this setting.
Yakima Valley Community College has an adult basic education program that has
been working on this problem for decades. The need for a living skills cuniculum has been
evident for some time with the numbers of students enrolling with specific needs growing.
During the 1993-94 school year the enrollment numbers for students with developmental
disabilities was 18 students per quarter. During the 1999-2000 school year the enrollment
numbers for students with developmental disabilities was 36 per quarter. The current class
has a greater number of students that are moving from secondary programs to independent
lives rather than adult students needing support in already established independent settings.
Purpose of the Project
The purpose of this project is to design a curriculum of daily living skills for adults
with developmental disabilities living in the area served by Yakima Valley Community
College, Yakima, WA. The curriculum is designed for use in a classroom setting with field
work in a community setting.
Scope
The scope of this project will be to provide a curriculum of daily living skills for
adults with developmental disabilities who live within the Yakima Valley Community
College service area and who are currently living independently in the community, living
with fan1ily members but planning to live independently, or living in a group home or
community living situation with a goal ofliving independently. The cmTiculum will serve
adults with the capabilities to live independently or with minimal supports within the ·
community but need help in one or more areas of daily living skills.

Limitations of Project
The project is limited to a curriculum of daily living skills needed by adults who wish
to live independently and successfully in their community. The curriculum covers three
broad areas: I) management skills; 2) home and safety skills; and 3) social skills. This
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curricula is also designed to work within the constraints of the college ten week quarter
system. The material used in preparing this project is adult in subject and adult in scope.
There is no program evaluation to judge effectiveness. All program assessment is
anecdotal and there are no uniform standards by which to judge the program's effectiveness.

Definition of Terms
The following terms are used throughout the project and need to be defined.
1. developmental disability - severe, chronic disabilities attributable to mental and/or
physical impairment which manifest before age 22 and are likely to continue indefinitely
(Administration on Developmental Disability, 1999, p. 2)
2. life skills - everyday life activities such as successful community use, home and
family skills, social and interpersonal skills, health and safety skills, use of leisure time and
citizenship skills ( Patton, Palloway, Smith, Edgar, Clark & Lee, 1996)
3. daily living skills - terms are interchangeable with life skills
4. independent living skills - skills needed to handle the events that all humans
encounter on a day-to-day basis (Cronin & Patton, 1993)
5. functional skills - enables the adult to work, live and enjoy life in his or her own
community (Cronin & Patton, 1993)
6. self-esteem - a personal judgment of worthiness that is expressed in the attitudes
the individual holds towards himself(Griffen, Rosenberg, Cheyney & Greenberg, 1996)
7. self-advocacy - making choices, controlling the decisions that affect one's life and
asserting one's rights (Wolfe, Ofiesh & Boone, 1996)

CHAPTER2
Review of Literature
Chapter two provides a review of current literature on the need for living skills
training for adults with developmental disabilities. The research and literature addressed in
chapter two was identified through a computer search, specifically ERIC, Article First,
PsycINFO and Journal databases and research of library periodicals from 1970 to the present.
The following key words were used in the search: daily living skills, adult basic education,
life skills, adaptive skills, self care skills, functional living skills, and education of adults with
developmental disabilities. Accordingly, the review ofliterature and information
summarized in chapter two has been organized to address the following subjects. The student
population will be adults with developmental disabilities in a community college setting.
The need for support for the individual learning to live independently in the community and
to be successful in that endeavor is part of this research. The basis for the research is to study
the acknowledged needs in this population and to find information on which to base the
curriculum. Finally, there will be a review of current curricula.
Student Population
This project is designed for adults with developmental disabilities who are currently
living on their own in the community and need to strengthen their skills to improve their
quality of life. The project will provide needed skills for those who currently live with their
families or in a group home setting who desire to live on their own but need to learn basic
living skills to accomplish their goal.
Setting
The need for educational programs for adults has been recognized for several
decades. Andre Grace (1999) states that continuing education for American adults became
necessary after the explosion of knowledge generated by the growth of the technology
industry. Cross (1981) asserts that because of the escalating pace of change on all levels family, job, community and world-wide society, people today need to make learning a
6
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continuing lifelong activity. Current studies (Falk ,1999; Klugerman, 1989, Nesbit, 1999)
show that the need for adult education in the general population is rising to near epidemic
proportions. Some of these needs are being addressed in adult basic education programs and
on community college campuses. However, White and Polson (1999) note many of the
adults in these programs are disabled and there is little guidance to help the professional
educator decide how to meet the variety of needs found there. White and Polson (1999)
found that about 24% of the disabilities found in adult basic education centers were
developmental disabilities, the rest of the disabilities were divided among physical,
emotional and learning disabilities. However, the figures used in this study are not taken
from standardized reporting forms. Much of the information was gathered by observation
and self-reporting done at the participating centers. The size of the center and the location
influenced the number of reported disabilities with smaller sites reporting greater numbers
and rural and urban sites identifying larger percentages of disabled students. The lack of
information and the need for program guidance has lead to the growth of interest in available
information to help those with developmental disabilities continue with the process of
learning necessary skills to live and work.
Identified needs
The most important outcomes of post secondary education for young adults with
developmental disabilities are successful, productive employment, independence and
self-sufficiency, acquisition oflife skills, and the opportunity to participate in the community
at large (Patton, et al. 1996). Many of these young people find the adjustment to this phase
of their life very difficult. Community support is often lacking and this leads to
dissatisfaction and a sense of defeat in the transition process (Griffen, et al. 1996).
Employment
Successful and productive employment is one area where the young adult with
disabilities needs training and support. Griffen, Rosenberg, Cheyney and Greenberg, (1996)
found that there is a positive relationship between self esteem and job satisfaction. The
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person who feels successful and worthy is more likely to feel in control of his or her life on
and off the jobsite. Story (1997) stated that quality of life, in a broad sense, is affected by
what a person does and how a person perceives his place in the world. Employment is a
major component of this perception.
Griffen et al. (1996) stated that the young disabled adult needs a community based
workplace and paid, competitive work or volunteer work that contributes to learning the
skills needed in the workplace. Currently, there are limited opportunities for work in the
general community. The Division of Developmental Disabilities (1998) found that many
entry level and unskilled labor jobs are being utilized as part of the welfare reform movement
and are no longer available for the disabled population. The already limited job supply has
been further reduced.
Adults with developmental disabilities, typically, have poor general job skills.
Klugerman (1989) states that the more complex job skills needed for getting the higher paid,
higher status jobs are not taught them and the possible loss of benefits, such as Medicare and
social security income creates a disincentive to work.
The disabled adult often struggles because of the lack of a community based support
system. Smith and Edelon-Smith (1990) found that public schools have available to them a
number of options for providing vocational training programs for both general and special
education students. However, the existence of these programs does not mean that they are
available to most of the disabled students. It is still the academic, non-functional programs
that are generally emphasized for students with mild mental retardation. Nesbit (1997)
emphasized that what is needed is a highly individualized and personalized program for this
population to move independently and safely into the community.

Independence and Self-sufficiency
Patton et al. ( 1996) established that self-sufficiency and independence are vital for
young adults. They need to become as responsible as possible for their own future. Wolfe,
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Ofiesh and Boone (1996) confirmed that empowerment, self-determination, and the ability to
make sound choices in their lives is vital in their struggle to become an active part of society.
Griffen a11d colleagues (1996) found that self esteem is higher in those who live
independently as opposed to those who live with their f=ilies . Disabled adults who live
with fa1nily must give up much of the independence they seek, however, without f=ily
suppmi they are often lonely a11d frequently live in a substandard environment with minimal
community interaction. agreed that The ideal would seem to be supported community living
with a program of services fashioned on an individual basis determined by a11 individual's
needs (Griffen et al. 1996, Michie, Lindsay, Smith and Todman, 1998, Nesbit 1999,& Storey
1997). The ultimate goal is to live in apa1iments and houses within the community with
enough of the necessary props to achieve success at living independently.
Life Skills
Life skills focus on everyday life activities., interpret, but not limit, The skills should
include, but are not limited to, home and f=ily activities, interpersonal skills, health and
safety, leisure time activities, community integration and citizenship (Patton et al. 1996 &
Michie,et al. 1998). Adults with disabilities need competence in everyday life. The ability to
manage their money, to efficiently manage their homes, to make wise decisions on use of
their time, to travel within their own community and be healthy are only a few of the areas
that need to be taught .
Life skills are often exhibited at the high school level as academics are the main
focus. Smith and Edelen-Smith, wrote in 1990, that the unique cultural, environmental, and
social problems these individuals face daily outside of the school setting and in their adult
lives are not considered when writing the educational program. The inclusion of these facets
of their lives is vital to a successful transition into the community.
The foremost concern of any educational progr8111 should be the functionality of the
program in relation to meeting the needs of the student in terms of postsecondary needs
(White & Polson, 1999). Questions that help to frame the discussion include: What will the

IO

student need when living independently in the community? Does this program help the
student meet future needs in a community setting? The ultimate test of a program's worth is
how well the students integrate into their community.
Community Participation
The final area to be considered is participation in the community. Gresham &
MacMillan ( 1997) found that the opportunity to be a part of the community is critical for
success. Adults with mild disabilities have poorer social skills and are often poorly accepted
by their peers. Wolfe, Ofiesh and Boone (1996) found when adults who live in the
community do not paiiicipate in community activities they are not truly a part of the
community. White and Polson (1999) point out that this goal is often the reason many
disabled adults enroll in programs at adult basic education centers. Education equates with
social acceptance for many people.
Training is needed to help the individual become a working part of the community.
The ability to socialize is a skill that needs to be included in adult education programs. In
1996, Justice found a lower level of knowledge and sometimes incorrect knowledge about
sexual topics and social acceptance make the mildly, mentally retarded adult vulnerable to
abuse by their non-disabled peers. The end result of this lack of education in social skills
areas for the adult with disabilities is often isolation and fear of social encounters.
Basis for Research
Dukes and Shaw (1998) found that increasing numbers of students with disabilities
are seeking post secondary education. White and Polson ( 1999) noted that many people
seeking to further their education in adult basic education classes were disabled. The
Division of Developmental Disabilities (1998) described many adults with disabilities
seeking education and training for job advancement.
The implementation of programs on a post secondary level can be made available
through local community colleges and vocational schools. These institutions can provide
learning oppmiunities that will enhance overall life. Maiiin (1996) points out that these
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services are not an entitlement. Even though someone qualifies for a program, after age 21,
they are not entitled. White and Polson (1999) states that due to a lack of resources, adult
basic education programs often cannot fully identify or address disability issues. The
program directors and instructors often have little or no training in adapting curriculum or
assessments for the disabled.
Grants and education funding for adult basic education programs can help assure that
disabled adults have on-going programs to benefit them for many years (OV AE/DAEL &
NIFL, 1999). Another source of revenue would be to unlock some of the funds that are
being used by secondary schools for transitional programs. Extending the transition arm into
the adult world would help keep some suppo1is in place beyond high school (Patton et al.
1996).
To enhance the implementation of federal policies such as the Individuals with
Disabilities Education Act (IDEA) Patton et al. (1996) say the government would need to
clarify that funds limited to students with mild mental retardation can follow them into postsecondary school environments. Educational supp01is should be available to these
individuals so that programs can be provided on an alternative basis through local
community colleges and technical schools and not be limited to the high school. Gresham
and MacMillan (1997) proposed that students involved in this transition would be in a more
age-appropriate setting and would help in the development of appropriate social skills
through interaction on a more adult level. Klugerman (1989) feels the students would be
more likely to get advanced training, therefore, opening more job opportunities for them. The
separation from high school would be more gradual. Support for independent living could
then continue for as long as needed.

Research of Current Curricula
In 1997, the ARC, a national advocacy group for citizens with disabilities, in a
position paper on education of students with mental retardation states that the measure of an
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individual should not be by attaimnent of academic levels nor economic productivity levels.
Both standards are frequently used as the basis for judging success in the lives of adults.
Adults with developmental disabilities are often stigmatized by the lack of educational
opportunities and employment possibilities. There are few postsecondary education
programs available for the disabled adult. The lack of employment opportunities runs a
parallel with the lack of educational opportunities and the disabled are often relegated to the
role of dependency on govermnent aid programs and family largesse.
The search for comprehensive postsecondary programs found few available to use as
models. Some programs target specific needs, especially, job skills and health and hygiene
skills. Other programs focus on personal and interpersonal skills in relation to employment
opportunities. The search for postsecondary cunicula to be used as the basis for such a
program revealed there are few models available specifically for adults.
Three curricula, designed for secondary education programs, were found to provide
useful information and be adaptable to the adult setting. The three curricula researched are
The Syracuse Community-referenced Curriculum Guide (1989), the Life Centered Career
Education (1992), and The Life Skills Instruction for All Students with Special Needs
(1993). The following section will describe the curricula reviewed and define the pieces that
are practical for use with adults.

The Syracuse Community-referenced Ctmiculum Guide
A book review by the Paul Brookes publishing company (1999) stated that this
curriculum was designed to prepare students to function in the world. The Syracuse guide
attempts to balance the traditional education found in public schools with community living
skills. The scope of this curriculum encompasses all public school age children from
kindergarten through age 21 with special needs. It also focuses on the need to teach them
skills that are directly related to the integration of the individual into the community at large.
It examines community living domains, functional academics, embedded social,
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communication and motor skills, and offers strategies for implementing the program. The
first component is the self-management and home living section which includes food
handling and eating, grooming, safety and health, household management and money
management. Next, the vocational segment covers the range of skills from at-home chores to
community jobs. Part three is recreation and leisure skills that cover school activities, family
activities and community programs. Part four is general community functioning which
includes travel, safety, shopping and using available services within the community. These
skills are presented in a classroom setting with community people as speakers and field trips
and ventures into the community.
The strengths of this curriculum, in the context of an adult program, are in the
definition of the living skills, the range oflevels kindergarten through 12, and the movement
between classroom and community. The academic emphasis and home school collaboration
are not applicable to an adult education program.
Life Centered Career Education
The second curriculum explored was the Life Centered Career Education (LCCE).
The program was developed for the Council for Exceptional Children by Donn Brolin in
1983, who describes it as a model that marries both functional skills and a career
development component with the regular kindergarten to 12 curriculum. He says it is
practical, hands on, familiar, and relates well to the real world. The LCCE blends academics,
career education, life skills, and student families and community resources.
The program is structured with three components. The first step is to broaden the
scope of the school curricula to include avocational activities, daily living skills, personalsocial skills, and occupational guidance and preparation. The second step is school, family,
and community relationships. The last step is titled stages of career development and
learning. Beginning in the lowest grades it explores many careers. At the upper grade levels
it becomes more specific and intense. The student begins learning career oriented skills in
elementary classes and builds on them throughout the school years. Hopefully, ending only
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when the adult student is assimilated into society.
The purpose of the LCCE is to help students develop a "work personality" beginning
at the elementary level. The work personality can be described as an individual's "work"
habits, behaviors, values, motivations and ethics, all positive characteristics needed to be
successfully employed.
The LCCE teaches students 21 major competencies in three areas. In the daily living
skills area are such things as money management, personal needs, managing a household,
nutrition skills and leisure pursuits. The area of personal and social skills include acquiring
self-confidence, achieving self-awareness and socially responsible behavior, decision making
skills, and personal communication skills. The last curriculum area is called occupational
guidance and preparation skills and includes knowing and exploring occupation possibilities,
appropriate work habits, finding a job, and acquiring skills necessary to maintain that
employment.
The LCCE competency-based approach does not advocate elimination of current
courses or a significant change in the structure of education; just a shift, often subtle, in the
focus of instructional content. The definition ofliving skills is excellent in this curriculum as
are the transition skills. The program is concisely written and convenient to use. The
language is designed for school age students rather than adults but the overall program is
highly usable.
Life Skills Instruction for All Students with Special Needs
The last guide, Life Skills Instruction for All Students with Special Needs, is a
practical guide for integrating real-life content into the curriculum (Carver, 1994). It was
designed by Mary Cronin and James Patton as a model for teachers to use when integrating
life skills into the standard high school curriculum. The areas of adulthood that are addressed
are home and family, leisure pursuits, personal responsibility and relationships, physical and
emotional health, community involvement, employment and education.
The authors then present ways to use the standard classroom curriculum integrated
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with life skills content. They suggest tlu·ee approaches for accomplishing this task. The
infusion method can be used with students patiicipating in a cuniculum that does not allow
for elective course work and little additional time for studying extra topics. The
augmentation method is used where there is time for studying extra topics within the
regulat·ly scheduled classes. The course work method is used when the cuniculum is flexible
to the degree that separate courses for life skills instruction may be developed.
Possibly one of the best patis of this guide is the reference section. Eleven
appendices offer a comprehensive set of references. Included in this section are life skills
materials list, publishers' addresses, possible field experience sites, resource list of books and
journal atiicles, as well as a list of professionals and advocacy groups. This guide is very
easily adaptable for use with adults. The reference section is user friendly at1d a great place
to stati when looking for help with teaching skills.
Summary
All three curricula are designed for use in a public school setting. The functional
academics are suited for use in public school but not for adult education classes. The
mandates of public school education programs ai·e not pati of postsecondary education
classes, therefore, much of the literature is not suitable for adult classes. The material found
in planning and lesson plans was not adult appropriate and must be adapted for use by adults.
Although none were written specifically for the adult student, each offered pieces that
could be incorporated into and help establish a basis for a student needs centered progratn on
a community college level. For example, the skills involved in managing money might
include recognizing the coins and learning the value of each to check writing and balancing a
budget.
The literature review, also, revealed numerous programs that have been established
to teach adults patiicular daily living skills. Though none of the cunicula were
comprehensive in scope, most of them offered a well rounded piece to the puzzle. The Ati
Center and Gallery for adults with developmental disabilities in Claremont, CA (1999)
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cultivates aitistic expression and has a program to help each individual reach their fullest
potential in aitistic expression. The prograin titled A Pait Not Apart by Congdon, Conley
and Duecker (1981) is a manual to help developmentally disabled adults to improve their
recreation and leisure skills. A curriculum for teaching nutrition, cooking, homemaking and
family living skills is the basis for a volunteer tutoring program at Metropolitan State College
in Denver, CO, was authored by Nickovich ai1d Kreps (1975). Each of these curricula offer a
significa11t piece to teaching living skills to the disabled adult. They fill an unmet need in the
community, however, none are pai·t of a comprehensive program.
Summary
This review of literature on life skills curricula found little information on teaching
life skills to adults with developmental disabilities. The existing curricula are, primarily, for
use in the public school. What happens to the student who drops out or graduates without
enough skills to live a satisfying a11d comfo1table life? Where do adults go for help in
leaJ"ning new skills, maintaining existing skills or changing ill-learned behaviors. Many
changes need to take place before there are supporting programs in place for the adults with
limited life skills.

CHAPTER3
Procedures
Purpose
Living skills were found to be an integral part of learning to become independent,
self-sufficient adults. Those adults who have developmental disabilities may find that they
need more support when it comes to a successful transition into an independent setting. The
purpose of this project was to create a curriculum to teach those skills that adults need to live
independently. The cuniculum was divided into three parts: management skills, home and
safety skills, and social skills. Management skills focused on skills that were personal and
individual. Money and time management and health and hygiene were presented in this
section. Home and safety skills included managing a household, nutrition, clothing and
personal safety. The social skills involved skills that were needed to become part of the
community and included rights and responsibilities of all citizens, access to community
services, transportation and safety rules, and leisure skills. All the skills in this cuniculum
have been presented as classroom lessons with extensions in the community. These skills
were all gathered from the three cuniculums previously presented.
Need
Yakima Valley Community College, where this curriculum was designed to be
implemented, is located in the city of Yakima. The need for a postsecondary class that
teaches living skills has been evident by the steady growth in numbers of students cunently
being served and the growing number of inquiries about the program.
The Division of Developmental Disabilities in 1998 released it's report that showed a
statewide need for services and support for the developmentally disabled in education and
life skills. The division calculated that 9,000 people, statewide, will need additional services
by the year 2001. That translated to a significant number in the Yakima area.
This past year countywide meetings were held to define unmet needs for those with
developmental disabilities. It was determined that a comprehensive program to teach living
17
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skills to the adult population was needed. Program managers at state agencies and private
providers of community suppo1i have, also, expressed the need for a program that teaches
self-sufficiency skills and independent living skills. The adult basic education program at
Yakima Valley Community College had taken the challenge of developing such a program.
Development
Research literature(White & Polson, 1999; Dukes & Shaw, 1998) with regards to
living skills cunicula, adult basic education, functional living skills and education of adults
with developmental disabilities was read, evaluated, and summarized. This research showed
that there are few programs that present a comprehensive progran1 of living skills for
disabled adults. Public schools have been charged with teaching the basic skills to students
and when they move from that setting the process of learning those skills becomes a process
of trial and error with little support from the community.

Planned implementation and assessment
The Adult Basic Education depaiiment at Yakima Valley Community College
recognized the need for a program that would teach living skills to adults with developmental
disabilities and has worked for some years to build one. This project is designed to provide
the basis for such a program. The basic framework of lessons presents daily living skills in a
classroom setting designed to fit within the ten week quarter calendai· used by the college.
The skills focused on are intended for use on a daily basis in the home and
community, therefore, each lesson was designed to be practiced in a community setting.
Community involvement was encouraged through the use of guest speakers and field
experiences. The students will be expected to self-report on adaptations of classroom lessons
to their personal lives. Anecdotal information from families and personal caregivers will be
solicited to learn of the success of lessons or to discover unmet needs.
Yakima Valley Community College serves the three counties of Yakima, Kittitas and
Klickitat with a satellite campus located in Grandview. Many of the requests for services
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have come from areas outside of the city of Yakima. Intervalley transp01iation has been an
issue at this time so all of the students currently involved were drawn from the area served by
the transit system for the city of Yakima. This program was planned for extension to other
areas served by the college.
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Curriculum Overview
This curriculum is designed to teach living skills to adults with developmental
disabilities in a community college setting. The basic skills needed to live independently
in the community are necessary to function successfully at work, home and in the
community. The targeted population includes those individuals who currently live
independently with some support, those who live with their families but want to live
independently, and those who live in institutional settings but are in need of some basic
skills to improve their day to day lives.
This curriculum is divided into three components. They are management skills,
home and safety skills, and social skills. Each area is then divided into a series of units
that target specific skills. Many of the skills overlap from one unit to the next and that
offers the student a chance to practice in a different setting a skill previously learned.
The first segment, management, presents skills needed on a personal level. The
next segment, home and safety, covers those skills needed in the home. The last area
addressed, social skills, is set in the broader context of the community.
Management skills concentrate on the three areas of money, time and self or
personal skills. Managing personal finances, from counting money to budget planning
and understanding banking programs is covered in the first unit. Planning by the day,
week, month and year is the basis for the unit on time management. The skills of telling
time and using calendars as planning tools, as well as, using discretionary time to
enhance their chosen lifestyle will be included. Self management skills are those needed
to live a healthy and satisfying life. Proper grooming and hygiene are the basic skills
needed to prepare physically for the day. Interpersonal skills are a part of this unit on the
self, such as how to listen and appropriately respond to others, make and maintain
relationships, and meet others and form lasting friendships.
The next section covers home and safety skills. The first unit is all about finding
and managing a household. The skills needed to maintain the house and household, as
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well as, using basic tools and appliances are found here. Basic nutrition skills such as
buying food and supplies, planning and preparing nutritious meals, and keeping the
kitchen clean are presented here. Selecting appropriate clothing based on their lifestyle,
caring and storing for a wardrobe is the next unit. The last part of the home segment is
personal safety. Safety awareness at home, in public, and in the community is the focus.
The last section is concerned with social skills. Citizenship and community
access make up the first unit. Rights, responsibility and the law are the main focus. Self
advocacy and the skills needed to access community services are included. Getting
around the community follows. Transportation skills are vital to accessing the
community. Getting from one place to another by public transportation or in your own
car involves many skills including understanding public signs and a knowledge of traffic
rules and safety. The last unit in the area of social skills is the use of leisure or
discretionary time. Activities, both individual and group, are part of this unit. Skills
needed to plan a vacation and find activities to fill the hours not spent working or
fulfilling appointments round out this unit.
This curriculum is designed as a guide and to be used most effectively the needs
of the students must be considered first. Money management is the most asked for
living skill, but this can be used in many different settings, from cooking to clothing care
to home management. All lessons can be utilized in different settings and should be for
maximum learning potential.
Physical Setting
The ideal setting for this program would be either a home or apartment. The
lessons are planned for use in a classroom setting and field experience should be added as
often as feasible. Skills are best learned when applied in the setting in which the student
is most likely to need them. Home visits are a great tool as the students often have
questions about how to utilize information from school in their home.
The students will respond well to staff if there is an atmosphere of acceptance and
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understanding. The most important attitude is one of attention. Listening to the needs
being expressed will give the program the greatest chance of success.
Unit Organization
The units follow a standard format. Each begins with a list of objectives specific
to that unit. A list, but by no means an all inclusive one, of materials and texts currently
available follows. Terms students need to know before they begin the section are offered
next. It is recommended that teachers pre-teach these words, providing ample
opportunity for students to pronounce, discuss, and use each term before beginning the
unit.
Specific lesson plans to teach a given skill follow. The lesson plans also follow a
standard format. First is the objective with a list of materials and texts specific to the
lesson. Some text materials cited may have newer editions, however, the reference
reflects availability of materials. Next follows the sequence of events from introducing
the skill to assessing the results and finally, any follow-up activities. Field experiences
can be incorporated at anytime and are often very effective tools for learning.
Assessment
Formative assessments of student's progress are built in to each lesson by the very
nature of the activities. A summative assessment is often in the form of the field
experience. For example, a trip to the mall to do comparison shopping or a stroll around
the neighborhood reading the signs will show what skills have been learned and which
need to be reinforced.
Final Word
The adults in this program will participate with enthusiasm if they are given a part
in planning what is to be taught. A goal setting session at the beginning of each quarter
will often reveal current needs for each student. These expressed needs will help the
instructor form the plan for lessons to be taught.
When using this project one must consider the variety of educational
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backgrounds, the different social experiences, and ethnic heritage of the prospective
students as well as the disabilities of each individual. All individual must learn to accept
themselves as they are and to deal with the world on their own terms. While providing
learning opportunities that will enhance an adult's skills and abilities additional attention
must be given to their special needs including facility access, suitable instructional
equipment and devices and provisions for individual curriculum modifications.
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Daily Living Skills
I. Management Skills:
A. Money management: managing personal finances
I. Counting money and making con-ect change
2. Responsible purchases
3. Income and expenditures
4. 1 Jse credit
5. Banking programs
6. Handling money in public
B. Time
I.
2.
3.
4.
5.

management: planning the day, week, month, and year
Telling time
Using a calendar
Appointments and planned outings
Being on time
Planning discretionary time

C. Self management skills: Health and Hygiene
I. Grooming and hygiene
2. Reading and interpreting labels
3. Prevention and/or treatment of common illness
4. Listening and responding to others appropriately
5. Make and maintain relationships with opposite sex
6. Meet others and make lasting friendships
IL Home and Safety Skills
A. Home Care Skills: finding and managing a household
I. Search for and select a place to live
2. Set up a household
3. Maintain the household
4. Use basic tools and appliances
5. Home maintenance
B.

Nutrition skills
I. Buying food and supplies
2. Preparing meals
3. Storing goods
4. Meal plarming
5. Good eating habits and manners
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C.

Clothing Care
1. Clothing selection
2. Storing clothing
3. Cleaning clothing
4. Stain removal
5. Repairing hems, seams, tears, and sew on buttons
6. Garment labels

D,

Pernonal Safety
1. Demonstrate awareness of safety needs in the home
2. Demonstrate awareness of safety needs in public
3. Demonstrate awareness of safety in the community

III. Social Skills
A. Citizenship Skills and Community Access
1. Rights and responsibilities
2. The law
3. Self advocacy
4. Community services awareness
B. Transportation
1. Navigating the community
2. Using various means of transportation
3. Traffic rules and safety
4. Public signs
5. The driver's permit
C. Leisure Skills
1. Group activities
2 Individual activities
3 Vacation planning
4. Individual interests
5. Community programs
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Entrance Assessment
This tool will be used only as a placement device.
Directions
There will be three parts to this entrance assessment. The initial contact by the
student will be with the instructor for an interview type assessment with responses
recorded by the interviewer. The questions will be general and include the student's
perceived needs and reasons for wanting to take classes. The student's personal,
educational, and employment background will be discussed. Medications that may affect
their ability to learn and any physical conditions that may interrupt their ability to study
will be reviewed. Classroom rules will be discussed and agreed upon.
The next paii will be a form, similar to many forms found in use in every day
life: job applications, medical information cards, food stainps, etc .. The student will be
asked to fill in as much information as possible. If they are unable to read or write the
information, it can be dictated and the responses will be recorded by the interviewer,
either the teacher or the aide. This same form will also be filled out by someone
responsible for the student, it may be done on site or filled out later and returned or done
over the phone. The information will then be compared with the form completed by the
student for accuracy.
This process can be completed in one day or over the course of several days as
needed for the comfort of the student. At this point the student will receive an orientation
by the aide or the teacher. A tour of the facility will show the student the location of the
bathrooms and the breakroom.
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The student will be allowed to complete the final form as time permits.
The instructor and aide will then consult after class to determine areas of need. These
will be written up in an individual education plan. After a couple weeks of attendance,
when the student is more comfortable with the surroundings, the student and instructor

will disc1,1ss and set two goals for the first quarter of attendance. After this, the goal
setting becomes part of the class routine at the beginning of each quarter.
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INITIAL INTERVIEW

DATE: _ _ _ _ _ _ _ _ _ _ _ _ __

STUDENT NAME: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
INSTRUCTOR: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

I. Petsonal background
A. What would you like to tell me about your family? Who are the special people you
care about?
B. Would you tell me about where you live? (own home, apartment, with parents,
community living setting, et al)
Do you care for your own clothing, food, bills, etc.?

C. Do you have an alternative living caregiver? Caseworker? What are their names?
How would I contact them, if needed?
D. How will you get back and fo1ih to school? Do you know how to ride the bus? Use
dial-a-ride? Best routes to walk?

E. Do you take medicine or have medical problems that need to be considered while in
class? (diabetes, epilepsy, seizures, other)
F. Who should we notify in case of emergency?
G. What do you do for fun? What hobbies do you have? What sp01is or activities do
you do? Are you a member of any club?
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II. Educational Background
A. Where have you gone to school? Did you graduate?
B. What did you like best? What were you good at?
C. What did you like least? Why?
D. What would you like to learn in this class?

E. Do you know how to use a computer? a calculator? other tools? Explain.

Ill. Employment Background
A. Tell me what jobs you have had.

B. Which did you like best?

C. What training have you had? (Provident Industries, Dept. of Voe. Rehab, others)

D. What is the job you would like best?

Final instructions:
Tell the student that the answer will now be read back and they will make sure that what
is written is con-eel.
At this point class rules will be discussed and agreed upon. These are not written but are
basic rules of conduct and courtesy. Attendance policies will also be explained.
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STUDENT INFORMATION FORM
NAME: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
ADDRESS: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

TELEPHONE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
SOCIAL SECURITY NUMBER: _ _ _ _ _ _ _ _ _ _ _ _ __
BIRTHDATE: _ _ _ _ _ __

BIRTHPLACE: _ _ _ _ _ __

MARITAL STATUS: _ _ _ _ _ _ __

NAME OF PARENT/GUARDIAN/CAREGIVER:

ADDRESS:. _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

TELEPHONE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
MEDICAL NEEDS:. _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
TRANSPORTATION: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

SIGNATURE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
DATE: _ _ _ _ _ _ _ _ _ _ __

STUDENT w/o help

**

STUDENTw/help

**

CAREGIVER
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SKILLS REVIEW
NAME: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _.DATE: _ _ _ _ _ __
1. Say the alphabet in order from memory.
Y
N
Write the alphabet in order from memory, use both upper and lower case.

2. Using flash cards say the name and sound of each letter of the alphabet.
3. Pronounce the following words:
A. go
YN
B. me
YN
C. to
YN
D. boy
YN
E. say
YN
F. time
YN

baby
np
sun
map
the
at

Y N

YN
YN
YN
YN
YN
YN

4. Copy the following sentence:
I need to buy milk, bread and cheese today.

5. Write number from 1 to 10.

6. Write numbers from 10 to 100 by 1O's.
Write numbers from 5 to 50 by S's.

7. Write five dictated numbers.

8. Put the following numbers in order from smallest to largest:
A. 1,8,6,2,7_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
B. 50, 12, 3, 28, 31
C. 500,304,698, 140, 12 _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

p-13

D. 1000, 6851, 4255,4251 _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
9. Given four coins identify by name and value. Then add together and give total value.
Penny Y N
Nickel YN
Dime Y N Quaiier Y N

10. Add:
10
+2

8
+l

4
+4

6

8

+7

+6

"~
+1

5
-2

3

10

-1

-Jl.

11. Subtract:
9

-2.

7
-2

8

-1

12. Look at the clock and tell me what time it is.- - - - - - - - - - Using a small clock set the hands at
4:00
YN
6:30
YN
3:45
YN
13. Can you tell me what the following signs say:
EXIT YN
ENTRANCE YN
STOP YN
WALKYN
DANGER YN
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UNITl
Money Management
Overview:
This unit describes procedures and activities designed to teach adults how to use money
in everyday activities. The lessons cover such activities as counting coins and making
change. Lessons in the use of a budget for planning monthly expenditures and how to
use banking services will be pait of this process of managing money. The use of money
in everyday situations and personal safety issues involving money will be included in this
unit. Managing money is the most requested area in the living skills curricuh.im.
Texts and Materials:
The following materials are available for use during the presentation of this unit:
I. Consumer Economics LifeSchool 2000
2. AblestPlus by Patricia Brennecke
3. Coin-U-Lator Worksheets by Janie Haugen
4. Budget Book by Rose Redmond
5. A Money Matters Guide (a series)
A. Be Ad-Wise by Jack Canai-io
B. Master Your Money by Rachel Wilson
C. Pay by Check by Janis Fisher Chan
D. Make your Money Grow by Maitha Beshers
E. Be Credit-Wise by Elsa Bruton
F. Know Your Rights by Mary Beth Hernandez
6. Consumer Economics PrograJ11 from Fearon/JanusQuercus
A. Budgeting and Spending Skills I by Marna Owen
B. Budgeting and Spending Skills 2 by Corim1 Scott
7. Budgeting by Charles Klasky
8. Checking Account by Daniel M. Finn
9. Counting Money and Making Change by Nancy Lobb
10. Money Makes Sense by C.H. Kahn and J.B. Hanna
11. Community Resource Materials
Grocery Ads
Newspapers
Catalogs
Menus
Sale Flyers
12. Local Businesses
Consumer Credit Counseling
Banks
Retail Stores
Grocery Stores
Restaurants
13. Coins and bills
14. Calculators
15. Computer programs
16. Deluxe Banking Kit by Haugen
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Vocabulary and Concepts:
Each lesson will have a list of new terms to be learned for use in that lesson. The
following list of words will be used throughout the unit and are essential for
understanding the concepts being introduced.
money management: keeping track of your money and planning what you will do
with it
budget: a plan to keep track of what you earn and what you spend each month
income: the money you earn
personal expenses: the cost of things that have to do with you and the things you
do for yourself
price: the cost of something
consumer: any person who buys things
purchase: to buy something; the thing that you buy
application: a form you fill out when you are asking for something
Objectives:
The student will be able to:
I. count money and make correct change,
2. make responsible purchases,
3. keep track of income and expenses,
4. use credit wisely,
5. utilize banking programs,
6. safely handle money in public.
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LESSON PLAN
Coin Recognition and Value

Objective:
The student, given a quarter, dime, nickel and pem1y, will state the name and value of
each.
Materials:
Variety of coins including quarters, dimes, nickels, and pennies
Coin-U-Lator work sheets
Sequencing of activities:
The students will work in pairs and challenge each other to correctly identify the coins
given to them. When they agree on each coin they will share the results with another
couple. When consensus is reached, as to the value and name of each coin, they will ask
the instructor to verify results.
The instructor will then review the coin names and introduce, orally, the value of each,
such as, a pellily is worth 1 cent, a nickel is worth 5 cents, etc.. All coins will be removed
except for the pennies. The value of the pem1y will be discussed as a group. The fact
that 4 pellilies are worth 4 cents and 5 pennies worth 5 cents will be introduced. The
discussion will include the fact that we will see value written in many different ways, we
will be writing the equation showing the dollar sign and decimal and the cents symbol.
The zero in amounts less than 10 cents will need to be stressed, however.
At this point Lessons 1-4 in the Coin-U-Lator work sheets that discuss the value of the
pellily will be given to the class and explained. Each student will also receive the
progress chart and answer key to keep track of their lessons. These will also need to be
explained. The key will then be kept in the students work in progress folder.
Lessons will continue in this fashion until the nickel, dime and quarter have been studied.
Appropriate worksheets will be used in each lesson.
Time will be given to answer any questions by students.

Assessment:
Assessment will be ongoing. After the introduction of each new coin, the students will
role play the purchase of an item of less than $1 value. As mastery is attained the student
will progress to more difficult situations with making change.
Instructor comments:

Extended teaming:
Garnes:

Money Bingo (group)
Coin-U-Lator (individual)
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LESSON PLAN
Make Responsible Purchases

Objective:
The student will be able to make responsible decisions about purchases.
Materials:
Text: More for Your Money
Variety of ads from local newspaper
Catalogs
Glue, scissors, index cards
Sequence of events:
This lesson will take several sessions to complete.
Introduce the following words :
brand name- widely advertised, well known product name
capacity- size; amount or measure of content
durability-ability to last
ingredients- parts of a mixture
quality- degree of excellence
per-each
compare-to examine how items are alike and different
Pronounce each word and discuss the meaning of each.
Next demonstrate how to compare different products. Start with shoes or backpacks or
another item common to the students in the room. Possibly end with a comparison of
cans of soda. This may be a good place to end the first lesson.
Comparing products:
Students learn how to compare the prices, sizes, contents, and durability of products.
Bring a series of labels that demonstrate the four areas used for comparison: prices,
sizes, contents, and durability.
Have the students divide into pairs and each take a product label. They then compare the
products in each of the above areas. Then switch partners and see how they compare to
another product. They must consider the suitability of comparing the products.
Gather only the food labels and have the students locate information about prices, number
of items in (or weight of) a package, and contents.
Comparing stores:
Students will learn that they can save money by comparing the prices of identical
products in different stores.
Discuss which stores the students usually shop in and ask why they shop there. Is it
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because of convenient location, lower price, better products, or better service?
Through discussion, pick an item that most of the students purchase or use. It can be a
soda, a cup of coffee, a hamburger, or a loaf of bread. Name as many places where the
item can be purchased and list on chart. Ask each student to find the price, size and other
information on the same item at a different location.
The next day compare the information and decide which is the best buy.
Comparing packages:
Students compare the prices of packages that have the same number of items per package
or that weigh the same. They will also learn how to compute the price per item in order
to compare the prices of packages that have different numbers of items per package.
Bring in several different packages of the same item but with different amounts per
package. One suggestion might be cookies (which can be eaten afterwards). Place the
packages with the price on each. Ask the students to decide which is the best buy. Put
the students in groups of three or four and have one spokesman give a group consensus.
Have each group leave a piece of paper with the group names on it beside the package
chosen.
At this point tell them that the easiest way to find out is to figure the cost of one cookie
(unit) and then compare prices. Now go back to the original items and have each group
rethink their first choice. Have them move their names if they wish to. Now discuss and
decide which really is the best buy and eat the evidence.
Units of measure:
Students are introduced to the concept of a unit as a standard for measuring size,
capacity, or weight. Common abbreviations of these units of measure are also
introduced.
Lumber, fabric, furniture and curtains are sold by the size of the item. Yard, feet and
inch are the basic measurements used. Have a supply of tapes and rulers for this lesson.
Have several boards of different lengths, fabric in different quantities and different sizes
of tables or desks. A supply of nails, screws, and bolts in different lengths can be used.
Put like items in a group and assign several students to measure length of the items and
compare prices. A discussion will follow with each group contributing information
learned from the exercise.
Units of weight and capacity would follow the same plan. Cans of paint in various
amounts, wood patching material, etc. could be used. Bags and boxes of various supplies
such as texture, potting soil and fertilizer are found in many hardware stores.
Assessment:
A trip to Eagle with a list of items to compare could be the summative assessment tool.
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LESSON PLAN
Budgeting Skills

Objective:
The student will keep track of their income and expenditures and learn ways to plan for
future needs and wants.
Materials:
LifeSchool 2000 Consumer Economics p.110-147
Large pad of paper with stand
Sequencing:
Ask the students to brainstorm the meaning of the word budget. List all responses on the
board. Then refine the answers, with help from the class, to come up with an
understandable and usable meaning for the concept of a budget. Direct the discussion to
include the idea of control, such as "who is in control of your money?"
Ask the students to make a list of all the things they spend money on. Make a master list
on the board and let the students discover that there are basic expenses that they all pay.
Divide the entries into two lists titled needs and wants. Needs should include such things
as rent, electricity, utilities, telephone, laundry, and groceries. Transportation, clothing,
and medicine might also be included. Wants might include cable charges, craft supplies,
restaurant meals, movies, and dances. Savings and gifts will be discussed at a later date.
A simple budget plan might be to have each student list how they spend their money. All
needs will be written in blue ink and all wants in red.
The concept of income is next introduced using a third color of ink. Have the students
decide on a suitable income. Discuss all forms of income from social security income to
earned income to gifts and loans. Money coming in is "income". Have the students list
their income or choose an amount that is reasonable. Next subtract all the items listed as
needs. The amount left is to be used for wants. What if there is nothing left? What if the
student wants to do something that costs more than they have left?
Using the concepts discussed above design a budget form that can be used monthly and
have the students begin to keep track of the money they spend. Ask them to keep track of
all expenses for that month. At the end of the month redo the budget by fitting in all
expenses as listed.
Renew the budget each month. At the beginning of the month ask each student to list
their anticipated expenses, needs and wants. At the end of the month, reconcile what they
actually spent with anticipated expenses.
The lesson can be ongoing for as long as you wish.
Assessment:
The budget each student devises will change and grow as they become more familiar with
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and understand the concept of being in charge. Growth can be charted by keeping each
month's record in a notebook.

I11structor comme11ts:

Exte11ded learning:
Speaker:
Consumer Credit Counseling expert
Social Security agent
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LESSON PLAN
Using Credit Wisely

Objective:
The student will become familiar with the types of credit available for their use and how
to use it wisely.
Materials:
Text; Be Credit Wise
Variety of ads from local newspaper
Videos of credit advertising found on television
Sequencing of activities:
Show several of the videos promoting forms of credit. Have the students discuss what
they are seeing. Have the students answer the question, "What is credit, anyway?" List
ideas on the board. At the end of the discussion have each student ask someone, outside
of the classroom, to explain credit. Then have them bring that answer to class the next
day to share with classmates.

Divide the students into pairs and have them visit a business in town that offers to let you
purchase items on credit. Choose a variety of businesses and credit plans and have each
pair visit one. Have the students find out how they can qualify for credit and what the
interest rate is. Also, find out the consequences of non-payment.
Each pair will report their findings at the next class meeting. A master record will be
compiled and discussed. Then each student will be asked to think about the following
questions.
When is credit a wise choice?
How can I be sure I am getting the best deal?
There are forms to fill out when applying for credit. Gather several and have the students
fill them out. Discuss who will read these and what information is needed.
Assessment:
Have each student choose an item to purchase on credit. Gather information on terms of
the credit and information on interest and time. Have them ask for a credit application
and bring to class to fill out. Point out that this is for practice only.
Insti·uctor comments:
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LESSON PLAN
The Checking Account
Objective:
The student will demonstrate how to write a check, keep a record, and reconcile the
account.
Materials:
Texts: Pay by Check
Consumer Economics Life School 2000
Checking Account

Sample checks
Check registers
Calculator
Sequencing of activities:
A local bank officer or teller can be invited to present the rights and responsibilities that
come with a checking account. Then have the speaker present each student with an
application for an account. Help the students fill out the form and present to the speaker.
The student will then open an account with "classroom dollars" or scrip. At this time the
speaker will present the applicant with a set of checks and a register.

The speaker will then explain the correct way to fill out the check. Each student will
practice on two or three of the checks they have received in their packets. Questions will
be asked of the banker.
The instructor will have placed several items with prices clearly marked. The students
will purchase items of their choice by writing checks for them. They will be instructed to
keep the register filled in and to balance the account after each check is written.
At the end of the lesson each student will receive a statement to check against their own
record.
The lessons can be continued for several days with different items to be purchased and
students playing the part of the bank employee.
Assessment:
Assessment will be ongoing. At the end of the series of lessons each student will be
asked to complete a check for a given amount and to a specific business. Those needing
specific help will be able to do more lessons for a longer period oftime.
Instructor comments:
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LESSON PLAN
Handling Money in Public

(

Objective:
The student will demonstrate safe practices with money when in public by role playing
various roles in the classroom.
Materials:
Video camera with tripod
Props for role playing:
Play money
Wallet
Handbag
Check book
Sequencing of events:
Start a discussion with the following story line:
A young man gets his pay check and takes it to the neighborhood grocery to
purchase a snack for the afternoon. He gets the manager to cash the check for
him and then goes to the counter to purchase his groceries. He takes out his
wallet and brags about how much money he made at work this week ......... .
As the discussion brings out several different possible endings have several students
volunteer to act out one or two. Then have the students decide on the one that makes the
best ending to this story.
Use other potential safety issues to set up other story to be acted out. Some possible
starters are purse snatching, cheated out of change, large bills received when cashing the
check and others that may be suggested by the students.
Divide the classroom into groups of two and three and have them produce a video to
demonstrate the problem and then a possible solution or correction.
Share the videos with the other class members.

Assessment:
Have each group make a poster advertising their video and display.
Instructor Comments:
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UNIT2
Time Management
Overview:
This unit describes activities designed to teach adults how to plan the use of their time by
the day, week, month and year. There are lessons on telling time, working with
calendars, and various methods for keeping track of important appointments and events.
The importance of being on time for scheduled activities is the focus of many of the
lessons. The temporal concepts of daylight and darkness, units such as year and century,
morning and evening are considered a necessary part of time management language.
Texts and Materials:
The following materials are available for use during the presentation of this unit:
I. LifeSchool 2000
2. Day by Day by Lattyak and Dedrick
3. Week by Week by Lattyak and Dedrick
4. Month by Month by Lattyak and Dedrick
5. Year by Year by Lattyak and Dedrick
6. Season by Season by Lattyak and Dedrick
7. Calendars Time Concepts Series
8. Clocks Time Concepts Series
9. Living On Your Own by Jean Bunnell
10. Time Families by Heidi Mittiga
11. Exploring Time by Chapman and Robson
12. Time Skills by PCI Educational Publishing
13. Mark you Calendar by Pasley and Williams
Vocabula,y and Concepts:
New terms and concepts will be introduced for each lesson. The following list of words
will be used throughout the unit and are essential for understanding the unit.
plan method for doing or making something
appointment pre-set meeting
calendar a uniform way to keep track of events
sequence the order in which events occur
Objectives:
The student will be able to:
1. keep track of appointments and planned outings
2. be on time for scheduled events
3. plan the use of discretionary time
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LESSON PLAN
Temporal time concepts

Objective:
The student will demonstrate understanding of the following temporal concepts:
sunrise and sunset,
day and night,
daytime and nighttime,
noon and midnight,
day (24 hours),
morning and afternoon and evening,
a.m. and p.m ..
Materials:
Pictures that show various activities representative of different times of day.
Text: Day by Day
Magazines
Scissors
Paste
Chart size tagboard
Sequencing of activities:
Place the pictures around the room and discuss with group how we can determine the
time of day by activities (sleeping, working, eating, dating, etc.) and lightness or
darkness depicted.
Use two different tables to represent night and day. As a group, decide which picture is
more appropriate on which table. Post the pictures in appropriate groupings as a
reference for the sequence of lessons.
Students will find pictures that are representative of the day's lesson and glue them on a
chart size tagboard labeled with the appropriate heading.
Each subsequent lesson will introduce a new concept as listed above. The appropriate
pages from the text will be the follow up activity.
Instructor comments:

Extended learning:
Games: Time Families
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LESSON PLAN
Yearly Calendar

Objective:
The student will be able to place the following major holidays on a yearly calendar.
M atel'ials:
Copy of a yearly calendar
Large size
Individual size
Post it Notes
Text: Mark Your Ca/endarp.39
Sequencing of activities:
Have the students brainstorm a list of all the major holidays celebrated in the United
States in one calendar year. List them on individual sheets of a post-it note pad.
Distribute them to the students. Each student can then place the note on the proper date
or ask for help from other students to make a decision on where to plac_e it. When all the
holidays have been placed take a vote to see if all members agree that the holidays are in
the proper place.

At this point, remove the post-it notes and re-distribute them. Have cunent holder of the
holiday name, place it on the proper date. They may ask for help from someone else if
they need to.
Repeat as needed until the instructor feels that the students have a general idea where
each holiday belongs.
After the last round, have the students take the individual calendar and circle the holiday
date and write the name of the holiday with the date on the bottom of the page.
Instructor comment:

Extended learning:
Each student can mark the holidays with various symbols in an individual datebook for
later reference.
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LESSON PLAN
Use of discretionary time
Objective:
The student will be able to plan a variety of activities to utilize his or her discretionary
time.
Materials:
Comm,mity .ictivity flyers
Magazines
Catalogs
Glue
Scissors
Sequencing of events:
Encourage students to think about how they plan their time. How much time is spent on
appointments, in school, at work, etc.? How much time is spent sleeping, eating,
cleaning house, on personal hygiene? What time is left is leisure or discretionary time.
Solicit responses as to how they spend these minutes and hours. Make a list on the board.
Ask if the students would like to learn of new ways to spend their leisure time? Add to
the list any activities that they might like to learn about.

Ask the students to gather information for the next week on activities that are going on in
the community and times and dates and places.
Have the students present to the class information as they gather it. Discuss how to
include these activities in their schedule and encourage them to try new experiences.
Each student will design a poster adve1iising an activity that interests them. If it is about
a new club, have them present all the information a person would need to attend a
meeting. If it is an activity, name place, time, cost and other factors that might be of
importance. They may use maps, pictures, flyers, and video tapes to present information.
Instructor comments:

Extended learning:
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UNIT3
Self Management
Overview:
The self management unit presents lessons that are designed to teach adults how to care
for their personal health and hygiene needs. Lessons on personal grooming skills and
how to recognize and manage health issues are given. Exercise and nutrition issues are
discussed and plans for a healthy lifestyle are explored. Interpersonal relationships and
problem solving skills are addressed here. Family living skills, self-esteem and social
awareness are explored as part of this unit.

Texts and Materials:
The following materials are available for use during the presentation of this unit:
1. Consumer Economics LifeSchool 2000
2. Health an Ablest Plus Program
3. Medical Care by Sharon Haeflinger
4. Staying Healthy by Erica Fox
5. Grooming/or Men by Rose Redmond
6. Grooming/or Women by Rose Redmond
7. Everyday Health by Globe Fearon (series)
A. Exercise

B. Family Living
C. Wellness
8. Home and Family Life Education by Holbrook and Van Horne
9. The Waksman Social Skills Curriculum by Steven and Deborah Waksman
10. Self-Esteem Activities for Secondary Students by D. Mannix
11. Practical Charts for Managing Behavior by L. Lavelle
12. Family and Friends Person to Person series
13. Label Talk by Calvin Greatsinger
14. Read that Label! by Nancy Lobb
15. Active learning in Communication Arts by Globe Fearon
16. Interpersonal Relationships by LifeSchool 2000
17. Community Resource Materials,
Hospital sponsored programs
Mental Health resources
YMCA programs
Beauty shops
18. Computer programs
19. Grooming Aids
20. Video tapes
21. Game: Looking Good by PCI Educational Publishing

Vocabulary and Concepts:
hygiene: things to do to keep healthy
grooming: making neat or attractive
prevention: stopping from happening
relationships: connections with other people
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friendship: attachments with others you like
Objectives:
The student will be able to:
1. take care of proper grooming and hygiene
2. dress properly and appropriately for the occasion
3. demonstrate awareness of prevention and/or treatment of common illness
4. listen and respond to other appropriately
5. make and maintain relationships with opposite sex
6. meet others and make lasting friendships
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LESSON PLAN
Looking Good

Objective:
The student will decide on a model for "looking good" that he or she can maintain.
Materials:
Fashion magazines
Clothing catalogs
File.folder
Newspaper ads
Scissors
Glue
Colored markers
Texts:
Grooming/or Men
Grooming/or Women
Sequencing of events:
Dress two students (or staff) in outlandish costumes: make up, nail polish, gloves, hats,
too much perfume or aftershave, wigs, mis-matched suits, anklets with heels, work boots
with dress pants and fish tie, ( you get the idea). Have a "beauty" contest!! Decide what
is "good looking". Make a list of things that we feel make some good looking.
Remember "beauty" is in the eye of the beholder.
Each student will now build a model of what they consider the ideal "look" for them.
Using magazines, catalogs and newspaper ads they are to find a number of pictures to
demonstrate this "look".
Over the next several weeks we will try to achieve "our ideal look" by practicing good
hygiene and being aware of how we look to others.
The last day of the lesson pictures (Polaroid, if possible) will be taken to show our image.
The pictures will be posted with our folders to share with others.
Daily use of good hygiene habits will be emphasized by the use of the Grooming/or Men
and Women charts.

Instructor comments:

Extended learning:
Game: Looking Good
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LESSON PLAN
Understanding diseases

Objective:
The student will be able to identify an infectious disease and its cause, explain how
infectious disease spreads from person to person, and describe symptoms of the common
cold and the flu.
MaterialF
Telephone
Pen and pencil
Cup, fork, spoon, plate
Sugar, abo.ut a cup
Napkins
Cookies
Spray oil
Text: Wellness
Sequencing of events:
To demonstrate how easily an illness can spread from one person to another, spray an
object such as a pencil or the cup with oil and coat with sugar. Now pass it to one of the
students and request they pass it to another. As they object moves around the room give
a different object treated the same to an "uninfected" student with the same instructions.
Now pass an untreated object to those who are "infected" (have sugar on their fingers).
Find out how many have sugar pa1ticles on their fingers. How is the best way to get rid
of the "infection". Have them discover that washing is great.
List on the board infectious diseases that are easily spread by simple contact: colds and
flu, etc.
Next offer to share the cookies with the class but only offer to pass them hand to hand
around the room. The students should respond with a resounding "NO!" and come up
with the solution such as each getting their own.
Selected pages from the text will be used as homework assignments.
Instructor comments:

Extended learning:
Have a visiting public health official explain about infectious disease in the
community.
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LESSON PLAN
Dealing with feelings of anger

Objective:
The student will be able to identify healthy ways of dealing with anger.
Materials:
Text: Life School 2000 p. 238-241
Sequencing of events:
Possible discussion questions:
What problems could hiding your anger lead to? Give examples.
What problems could exploding led to? Give examples.
Why does letting off steam help?
Why should you wait until you're calm before dealing with the problem?
Can you give any examples of how being calm helps solve problems?
Have students name other things they do to let off steam. List on board. Students decide
if it is healthy or unhealthy. Explain their answers.
Set up a role playing situation: present students with a situation and ask them to solve it.
Instructor comments:

Follow up:
Bring newspaper articles about how anger is expressed (shootings, fights, et al.)
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UNIT4
Home Care Skills
Overview:
This unit describes procedures and activities designed to teach adults how to find and
maintain a household. The student will be taught how to use basic appliances and a few
hand tools. Common household tasks such as using a broom, mop, and vacuum cleaner
will be presented. The organization of home care duties and chores will be presented.
The student will be introduced to home maintenance skills and how to find help when it
is needed.
Texts and Materials:
The following materials are available for use during the presentation of this unit:
I. Consumer Economics Life School 2000
2. Living on Your Own by Jean Bunnell
3. Housekeeping Checklists by Rose Redmond
4. Items Needed for Apartment Living by Rose Redmond
5. Using the Newspaper to teach Basic Living Skills by Jean Bunnell
6. Life Skills English by Bonnie Walker
7. Consumer Mathematics by Kathleen Harmeyer
8. More for Your Money by Kelsey and Gundlach
Vocabulary and Concepts:
Each lesson will have a list of new terms to be learned for use in that lesson. The
following list of words will be used throughout the nnit and are essential for
understanding the concepts being introduced.
household: the place you live and the people you live with
maintenance: taking care of property or equipment
appliances: household machines
tool: a device or instrument used by hand
Objectives:
The student will be able to:
1. search for and select a place to live
2. set up a household
3. maintain the household
4. use basic tools and appliances
5. maintain the home
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LESSON PLAN
Finding a place to live

Objective:
The student will be able to search for and select a place to live.

Materials:
The local newspaper
Text: Using the Newspaper to Teach Basic Living Skills
Posters of examples of classified ads for housing

Sequencing of activities:
The instructor will start by asking what the student expectations are for housing. All
answers will be recorded on the board. A discussion of how to find what we want will
follow. If the students do not say to use the newspaper, the instructor will introduce the
idea. Each individual or pair of students will receive a copy of the housing section of the
classified ads.
By directing attention to each type of housing listed the instructor will clarify the
meaning of each heading. The students will then be instructed to find the most expensive
and the least expensive rental in each section. Price often becomes an issue in choosing
housing but other factors need to be considered. Such things as privacy, location,
loneliness, amount of space, companionship, availability to laundry, town, work, etc. are
all important considerations.
Each student will make a list of their own personal needs, wants, and prices.
A field experience can be arranged to visit apartments and other rentals in the area.
After the visit compare the accuracy of the description in the ad and what the students
found. Feelings need to be discussed and analyzed.

Instructor comments:

•
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LESSON PLAN
Setting up a household

Objective:
The student will be able set up a household.
Materials:
Text: Items Needed for Apartment Living
Living on Your Own
Magazines specific to interior decorating
Catalogs of furniture and accessories
Colored paper
Scissors
Glue
Sequencing of event:
The instructor will start by giving each student a picture of an article of furnishing or a
piece of furniture or an appliance. Some will be frivolous, others necessities. Each
student will decide where to place the item in an apaiiment setting. The instructor will
have four pieces of colored paper to designate the living spaces: living room,
kitchen/dining area, bathroom, and bedroom. The students will be asked to place their
item in the most appropriate room. Discuss.
Each student will then furnish an apartment. Give each one four different colors of paper
to represent the rooms in a standard apartment. Using the magazines and papers have
them decide on furnishings that are appropriate for them. Glue the items in their places.
A field experience can be arranged to visit local furniture and appliance stores.
Using Items Needed for Apartment Living as .a guideline the students will then make a
list of items they will need to acquire to become an independent homemaker.
Instructor comments:
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UNITS
Nutrition Skills
Overview:
Activities designed to teach adults how to buy food and supplies and store them safely
are part of this unit. Planning and preparing meals that are nutritious as well as tasty and
keeping the food preparation area clean are another part of this block of lessons.
Manners and good eating habits round out the nutrition skills. Entertaining others and
enjoying the cooking and dining experience are extensions of this unit.
Texts and Materials:
The following materials are available for use during the presentation of this unit:
l. Nutrition Everyday Health series
2. 62 Easy and Delicious Cooking Activities Jean Bunnell
3. Choosing and Preparing Foods Jean Bunnell
4. Cooking Made Easy by Eileen Laird
5. 1OJ Picture Recipes by Rose Redmond
6. Community Resource Materials
Hospital dietary staff
Parks and Recreation Classes

Vocabulary and Concepts:
Each lesson will have a list of new terms to be learned for use in that lesson. The
following list will be used throughout the unit and are essential for understanding the
concepts being introduced.
health: general condition of the body
prevention: the act of stopping something from happening
nutrition: all the ways the body takes in and uses nutrients to stay healthy
nutrients: the substances in food that your body uses to grow and work properly
diet: all the foods you eat in a day
food pyramid: show the six food groups and number of servings in a balanced diet
Objectives:
The student will be able to:
1. buy food and supplies
2. prepare meals
3. store food properly
4. plan meals that are healthy and tasty
5. demonstrate good eating habits and manners
6. clean the area where food is prepared and consumed
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LESSON PLAN
A balanced diet
Objective:
The student will have an understanding of what it means to eat a balanced diet. The
student will plan balanced meals for breakfast, lunch and dinner.
Materials:
Text: Every Day Health: Nutrition
Choosing and Preparing Foods
Pictures of various foods
Food pyramid poster
Copies of food pyramid to hand out
Sequencing of events:
Using a table top and tape make a replica of the food pyramid. Have the students then
place the pictures of the various foods in"the proper section. Some will overlap. j
Next using the pyramid as a guide design one day's meals: breakfast, lunch and dinner
with one snack. Using a second table have the students manipulate the pictures into
healthy menus. Use colored paper to identify each meal and snack.
Using individual preferences, have the students design a menu for themselves for one
day.
Have students record their menus to use in later lessons. Those who cannot read or write
may make a picture menu.
Instructor comments:
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LESSON PLAN
Shopping for Food

Objective:
The student will compile a shopping list and compare prices of similar food items in
different stores and in the same store.
Materials:
Newspaper grocery ads
Packages with prices of several mune-brand products with similar store-brand products
(canned soup, vegetables, peanut butter, crackers, tuna fish, etc.)
Sequencing of events:
Have the student retrieve the menu they prepared in the last lesson.
Decide what they need to buy to be able to prepare what is on the menu. Make a list
(words or pictures) of ingredients and supplies needed.
Next discuss the price of some of the items. Using the newspaper ads decide where you
can find the best price.
Compare like products- name brand vs. store brand. Have them decide which they prefer
and why.
·
A field experience might be a trip to the grocery store armed with a calculator and a list
of several items to compare. Each student might have one or two items to compare in the
same store. Then move to another and repeat the process.
When back in the classroom compile a class list of best buys. Explain that sometimes
there are no choices, such as a particular type of soup. It would do no good to buy
something you would not use.

Instructor comments:
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UNIT6
Clothing Care
Overview:
This unit is a series oflessons that will help adults make decisions on selecting clothing
to wear according to personal taste and appropriateness to the occasion. There are lessons
on how to properly clean clothes and store them. The use·of a washer and dryer is
practiced and the how and why of the laundromat discovered. How to repair clothing and
remove common stains are skills covered in this unit. Reading and explaining
information on garment labels is un important part of clothing care.
Texts and Materials:
The following materials are available for use during the presentation of this unit:
1. Consumer Economics Life School 2000
2. Buying and Caring for Clothes by Gong and Wilson
3. Using the Newspaper to Teach Basic Living Skills by Jean Bunnell
4. Consumer Mathematics by Kathleen Harmeyer
5. Community Resource Materials:
Catalogs
Newspaper Ads
In store Signs
6. Local businesses
Clothing stores
Retail stores
7. Clothing items
8. Clothing Care labels
9. Laundry products
Vocabulary and Concepts:
Each lesson will have a list of new terms to be learned for use in that lesson. The
following list of words will be used tluoughout the unit and are essential for
understanding the concepts being introduced.
fashion: A way of dressing.
garment: A piece of clothing.
instructions: Directions that tell how to do something.
label: A tag. Labels on clothes usually show facts about clothes.
measurement: How big or how long something is.
outfit: Everything that you put together to wear at the same time.
wardrobe: All the clothes, shoes, belts, jewelry, and so on that you own.
Objectives:
The student will be able to:
1. select clothing appropriate for his or her lifestyle and to suit the occasion
2. wash and dry clothing
3. properly iron and store clothing
4. remove common stains
5. repair hems, seams, tears, and sew on buttons
6. read and explain information on garment labels
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LESSON PLAN
Clothing selections
Objective:
The student will be able to select clothing appropriate for his or her lifestyle and clothing
that is appropriate for the occasion.
Materials:
Different pieces of clothing appropriate for different occasions.(Male and Female)
Clothing catalogs
Magazines
5X7 Index Cards
Glue
Scissors
Text: Buying and Caring for Clothes
Lifeschool 2000
Sequencing of activities:
Encourage students to decide what type of clothing is appropriate for a variety of
occasions: working in the garden, painting a house, eating dinner, preparing meals, going
to a movie, attending church, going to the fair, going to school, attending a civic
meeting, having a portrait done, etc. Encourage students to name the occasion and the
appropriate wear.
Have the students find pictures of clothing in catalogs and n:iagazines that are appropriate
for their own lifestyle. Instruct them to put together a wardrobe for all occasions, again
based on their lifestyle and likes. Include, shoes, belts, hats, coats and jewelry and casual
and formal styles. Each student will store these cards in an envelope for use later in this
unit.
Selected pages from the text will be used as homework assignments.
Instructor comments:

Extended leanzing:
Game: Looking Good
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LESSON PLAN
Garment Labels

Objective:
The student will be able to read and explain information on garment labels.
Materials:
6-8 different garments
Enough copies of labels for each student to have one or two
Two baskets labeled: Yes ( I like this one) and No ( I am not sure this is for me)
Sequencing of Events:
Show the students where labels are found in most garments. Discuss the language used
and what it means.
Give each student one or two labels to use for the next part of the lesson. They must read
and decide if the item is a good choice for them or not and them bring the label up to the
baskets and place the label in the proper one. Have them explain why it is or is not good
for them.
Field experience could be a trip to the local mall to find and read labels on clothing that is
for sale. Make a copy of new words or words they do not understand.
On returning to the classroom discuss the unknown words. Decide what are the most
important things to learn from the labels.
Follow up: Have the students look at some of the labels on their clothing at home. Write
down any words they do not understand and find out which ones are used most often on
the clothing they buy. Discuss the following day.
Instructor comments:
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Unit 7
Personal Safety
Overview:
This unit will present lessons to help the student make informed choices about health
safety issues and reduce personal health risks. The lessons in this unit will be based on
safety in the home, safety outdoors and community safety. The student will be
introduced to first aid and CPR.
Texts and Materials:
The following materials are available for use during the presentation of this unit:
1. Consumer Economics LifeSchool 2000
2. Safety Everyday Health series
3. First Aid and Home Safety Toni Napoli
Vocabu/a,y and Concepts:
New terms and concepts will be introduced for each lesson. The following list of words
will be used throughout the unit.
accident: an unexpected event that causes injury
emergency: an accident in which help is needed immediately
hazard: an unsafe condition that can cause harm to people
injury: physical harm or damage to a person
safety: a term meaning to be safe
victim: someone who is injured in an accident
violence: physical force intended to cause injury to another person

Objectives:
The student will be able to
1. demonstrate awareness of safety needs in the home
2. demonstrate awareness of safety needs in public
3. demonstrate awareness of safety needs in the community
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LESSON PLAN
Safety in the home

Objective:
The student will be able to take actions to prevent falls, electrical shocks, and poisonings
at home.
Vocabulary:
accident
electrical shock
hazard
injury
poison

an unexpected event that causes injury
ajolt of electricity that causes injury
any unsafe condition that can cause harm to people
physical harm to someone
something that makes a person sick when it gets into the body

Materials:
Text: Safety Everyday Health series
Floor lamp with extra lightbulbs
Hair dryer
Large tub of water
Several old appliances with worn cords and other defects
Cleaning supplies and Mr. Yuk stickers from the health depmiment
Law1dry supplies
Medicine bottles, with and without labels
Space heater
Night lights, variety
Iron and ironing board
Sequencing of events:
Place objects around the room. Some will be safe and others not. Place a piece of blank
paper in front of each object. The students are to rate each one safe or W1safe. A smiley
face sticker on the page means they feel it is safe m1d a frowning face sticker means it is
unsafe. Tally the results and discuss why students voted as they did.
Discuss home safety and how to be safe. Lead students to discuss unrecognized hazards
or ones that they may have overlooked among those displayed. Talk about how to
accident proof their homes.
Place the students in pairs and have each pair design a safety reminder sign or poster to
display in their homes or apmiments to remind them to practice good home safety.
Display. Take a vote for the poster or sign that best expresses our need for safety. Have
copies made and send home with each student to display at home.
Instructor Comments:
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LESSON PLAN
Safety in Public
Objective:
The student will learn how to protect himself or herself from friends and acquaintances in
public.
Materials:
Large bills (play money)
Jewelry
Coat
Makeup
Craft kits
Sequencing of events:
Roll all the bills together and stuff them in a purse. Add the jewelry and make up. Put
several items clothing, crafts, etc. in a shopping bag. Do this in front of students,
commenting as you do this. Now say "Well, I have money left over, maybe I need a latte'
or a candy bar." Set the bag down at your feet and dump the contents of the purse on a
table to look for enough money to pay for the treat. Now stop!!
Ask the class to decide if you are acting in a manner that will keep you safe in public or
not. As the students point out incorrect actions list them on the board. When the list is
exhausted ask them to come up with solutions to each problem and list them.
Now ask students to role play similar situations and how they can better protect
themselves. The instructor may wish to give them a situation to staii them thinking.
Video taping the tableaus will give them a chance to see themselves in action.
Leave the props out and have the students plan their own scenarios and record to show
the rest of the class.
Instructor comments:
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UNITS
Citizenship Skills and Community Access
Overview:
The lessons in this unit are designed to help the adult student become aware of their
rights and responsibilities as citizens. The lessons will cover the laws of the community
they live in and help them become advocates for their civil rights. Lessons on how to
access community services will help the student determine where to go for needed
services. How to fill out forms and make application for services will be part of this unit.
Texts and materials:
The following materials are available for use during the presentation of this unit:
I. Government and Law Life School 2000
2. Using Community Resources Follett Coping Skills Series
3. Life Skills English Bonnie L. Walker
4. Community Ablest Plus Program
5. Government Ablest Plus Program
6. Community Person to Person by Marna Owen
7. School and Work Person to Person by Marna Owen
8. Using the Telephone by Cheri Cook
9. Direct to You by U S WEST Direct
I 0. Filling out Forms by Wendy Stein
11. Forms by Nancy Anderton
12. Community Resources by LifeSchool 2000
13. Government Agencies
A. Depaiiment of Developmental Disabilities
B. Department of Social and Health Services
C. Department of Vocational Rehabilitation
D. Educational School District
14. Advocacy Prograins
A. People First Organization
B. ARC
15. The Local Medical Community
A. Memorial Hospital
B. Providence Hospital
C. Dr. John Wolff
D. Yakima Valley School
E. Central Washington Comprehensive Mental Health
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Vocabulary and Concepts:
Each lesson will have a list of new terms to be learned for use in that lesson. The
following list of words will be used throughout the unit and are essential for
understanding the concepts being introduced.
agency: business office
government: the group of people who run a city, state, or country
community: any group of people who share common interests
caseworker: a government worker who is trained to help others with the problems
they face in life
cooperation: working together to make something happen
information: facts or knowledge
interpersonal skills: The ways people talk with and act toward others
mentor: person who offers advice and opportunities to someone with less
expenence
neighborhood: people living in the same local area
organization: people who gather or join together for some purpose
privacy: not being seen, heard, or shared by others
property: land or goods owned by a person
resource: something that can be used to take care of a need
respect: to show understanding for a person's worth or qualities
service: helping or serving others, usually for money
value: to think of something as important and worthwhile
volunteer: a person who works without pay
Objectives:
The student will be able to:
I. demonstrate knowledge of their rights and responsibilities
2. show knowledge of the law
3. advocate for their civil rights
4. access community services as needed
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LESSON PLAN
Using the Telephone Book
Objective:
The student will demonstrate an understanding of the telephone book.
Materials:
Text: Using Community Resources
Direct to You by US West Direct
Local phone books (one per student)
Practice telephones
U S West Personal Directories
Sequencing of Events:
Students form small groups. Each student will receive a copy of the telephone directory.
Ask the groups to look through the books and discuss their experiences when they try to
find information.

Each group will then be asked to submit one problem they have encountered when using
the telephone book. These will be listed on a chart or white board. The ensuing
discussion will determine what areas need to be addressed.
If a student needs to learn how to dial the telephone or how to dial a given number, that
can be demonstrated and practiced as needed on the classroom practice phones.

The sequence of lessons that follow should be taught as deemed needed by the instructor.
The first lesson introduces the directory as a whole. Have the students find different
sections and determine how they are arranged and how to recognize each section. The
white pages and the yellow pages are major divisions. The blue pages and community
pages are easily recognizable. The directory assistance pages and the index should be
discussed.
The white pages may become another lesson. List some names on the board and have
students find them in the white page section. As students find them write the number
also. Have the students then try to find names of friends and family and others they may
know.
The students may want to start a 'personal phone directory' or keep a list of numbers
important to them.
The yellow pages section of the phone directory deals with advertising and this can be
brought out in a discussion of what is in the yellow pages. List several categories, such
as auto parts, doctors, pharmacies, pizza, beauty salons, barber shops, movie theaters,
etc., and have each group find at least two different numbers and as much information as
possible about these suppliers. Any number the student feels is important should be
added to their personal list.
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Emergency numbers and non-emergency police, fire and state patrol numbers are listed
on the inside of the front cover. Each group of students is given an emergency situation
to respond to. As a group they must decide how to react. Should they use 911 or another
number? When they have group consensus they write the number on an index card and
give to the instructor in exchange for the next situation card. Each group should work
through 2 situations. When each group has completed their cards, a class discussion will
follow and each situation will be looked at and class consensus taken. Any questions and
concerns will be addressed.
Each individual student will then prepare an emergency information card for him/
herself. The student will dial 9-1-1 and give an imaginary operator the information
needed to ask for help. Details, such as name, address of incident and a description of the
emergency are important. The phones can then be left out for student practice at a later
time.

Instructor comments:
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LESSON PLAN

Forms, forms, and more forms
Objective:
The student will learn about various types of forms and the most commonly asked for
information and how to fill out the most basic forms.
Materials:
A variety of forms
Information cards for each student
Pens and pencils
Sequencing of events:
Ask students to gather as many different forms as possible and bring to class.
Spread the forms on a table and group like ones together.
Now have the class decide what is the most often requested piece of information.
Give each student a form or two. With a show of hands compile a list of most frequently
requested information.
List on the board in order of importance.
Design a form that lists most often needed information and have the students fill out with
personal information for their own use.
This information is personal so it will not be shared with the other students in the
classroom. Encourage the students to keep this information in a safe place and use only
when necessary, but it can be a valuable tool when applying for a job, a bank account,
etc.
Follow up:
Speakers: Social Security Representative
Social Services Representative
Bank employee
Possible Employer
Instructor Comments:
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UNIT9
Transportation
Overview:
This unit describes procedures and lessons designed to help adults find a way around the
community. It will introduce various means oftranspmiation and traffic mies and safety.
The student will become familiar with public signs for both the pedestrian and the driver.
Driver education lessons can give the student the oppmiunity to apply for a driving
permit.
Texts and Materials:
The following materials are available for use during the presentation of this unit:
1. Government and Law LifeSchool 2000
2. Community Resources LifeSchool 2000
3. Signs Around Town by Calvin Greatsinger
4. Survival Signs by Janie Haugen
5. The New Driver's Program by State of Washington Department of
Licensing
Vocabulary and Concepts:
Each lesson will have a list of new terms or concepts to be learned for use in that lesson.
The following list of words will be used throughout the unit and are essential for
understanding the concepts being introduced.
transportation: a means of getting from one place to another
schedule: program of set times for any given activity
driver's permit: special license given to new drivers before they can practice
driving
driver's license: permits those people having earned this privilege to drive

Objectives:
The student will be able to:
1. find his/her way around the community
2. use various means of transportation
3. demonstrate knowledge of traffic rules and safety
4. demonstrate understanding of public signs
5. apply for a driver's permit
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LESSON PLAN
Survival signs
Objective:
The student will demonstrate understanding of public signs.
Materials:
Text: Survival Signs
Pictures and posters of signs found in and arouhd the students community
Sequencing of activities:
The instructor will introduce the chosen sign for that lesson. The students will be asked
to describe what they see. The sign will then be placed in context by the teacher
describing the place one can be found in the community. Several signs will be introduced
in this fashion.

A field experience will then be done. During a walk, carefully planned to show the signs
previously introduced, the students will be encouraged to look for new and unfamiliar
signs as well as familiar ones. As each sign is·discovered a snapshot will be taken of the
sign and one or more students. These pictures will then be posted in the classroom.
As many or as few signs as needed will be covered in this lesson.
Instructor Comments:
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LESSON PLAN
Getting there
Objective:
The student will be able to access the local transit system to get to and from home.
Material:
Bus schedule
Bus route map
Phone number for route information
Fee schedule
Speaker: City transit employee
Text: LifeSchool 2000

Sequencing of events:
Introduce the city transit employee. Have the speaker introduce the transit system and
how it works. The speaker should tell how to find out which bus to ride and the time
schedule. Students can then ask which bus they need to ride to get home from school or
other places like work or the library.
The speaker can then give fare information and whether or not exact change is required
and if there may be a way to purchase monthly or yearly tickets.
Each student can then make an individual information card to carry with them. Bus route
numbers and times and fares may be listed.
Each student can put together a package of information to keep for fmiher information.
At the end of a week of using this information card, review with the students and make
any changes necessary. Some of the information may not be needed but more may need
to be added.
The final assessment might be to give a destination, possibly a local restaurant, and ask
the students to meet you at a ce1iain time for lunch or ice cream.

Instructor comments:
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UNIT 10
Leisure Skills
Overview:
This unit presents the skills necessary to planning leisure time activities both group and
individual. Group activities could include joining in team sports, going to dances, or
going out with friends. The individual choices might include reading, watching
television or listening to the radio. The student will learn how to plan a vacation, where
to get information on interesting places to go and how to pay for it. Community
programs offer another source of events to fill leisure hours. The student will also be
able to understand what their interests are and how to find things that will fill those
interests.
Texts and Materials:
LifeSchool 2000: Community Resources
Local travel agency brochures
Chamber of Commerce Resources
Library books
Travel videos
Club newsletters
Community sources
Newspaper articles and advertisements

Vocabulary and Concepts:
Each lesson will have a list of new terms to be learned for use in that lesson. The
following list of words will be used thro.ughout the unit and are essential for
understanding the concepts being introduced.
vacation-a period spent away from home or work in travel or recreation
leisure-time free from work or duties
interests-to engage the attention of
Objectives:
The student will be able to:
I. make a decision as to his or her interests
2. plan a vacation
3. find and access community programs that are of interest
4. find group activities that are suitable
5. find individual activities that are interesting and fulfilling
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LESSON PLAN
Plan a vacation
Objective:
The student will plan a vacation.
Materials:
Pamphlets from travel agent
Bulletins from Chamber of Commerce
Articles from the newspaper
Sequencing of events:
Each student will draw a name of a vacation spot from a series of names in a basket.
The student will then research that vacation by going to the local library, travel agents,
and Chamber of Commerce. When all the information has been gathered the student will
design a poster to entice the other students to go on vacation to their site.
At the end of the lesson the students will vote on the best vacation spot.
Field experience might be to plan to .attend a local event of interest to the students and
attend as a group.
Instructor comments:

Extended learning:
Travel videos
Travel books
Personal photo albums of vacations
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LESSON PLAN
Clubs and organizations
Objective:
The student will gather information on clubs and organizations that meet locally so that
an informed choice can be made as to which to join.
Sequencing of events:
Ask the students to gather informatio11 on clubs and organizations that they are interested
in and bring that information to class.
Set aside a bulletin board or table area on which to display information gathered. When
new information is found it will be announced to the class. If there are questions
someone will be asked to find answer and the information will become part of the
display.
When information has been gathered on several possible choices, the class could produce
a booklet listing petiinent information that each student may keep and add to as new
information is found.
As changes are made the booklet will be updated and kept current.
Instructor comment:
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CHAPTERS

Summary
The purpose of this project was to develop a cmTiculum guide for teaching living
skills to adults with developmental disabilities. The project was designed for a community
college setting, using the ten week quarter system. It presents many of the skills needed to
live an independent, self-sufficient lifestyle. A review of current literature and research was
conducted to accomplish this purpose. Additionally, materials and related information from
a number of agencies and government reports were obtained and incorporated in the study.

Conclusions
Conclusions reached as a result of this project were:
I. There are few comprehensive curriculum guides for teaching living skills to adults
with developmental disabilities, particularly for older adults.
2. The need for comprehensive programs that teach living skills to disabled adults is
well documented and have long been acknowledged by government sources.
3. The government, while acknowledging the need, has no funding sources in place
to remedy the problem.
4. Unlike public school there are no mandated standards for continuing education
programs for the adults with developmental disabilities.
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Recommendations
As a result of this project, the following recommendations have been suggested:
I. Adult basic education programs at the community college level should adopt a
comprehensive cmTiculum of daily living skills for adults with developmental disabilities.
2. The need for comprehensive living skills programs should be brought to the
attention of local community leaders and action sought to remedy the lack of services.
3. Funding should be sought through the use of grants and other sources to help
establish needed programs and expand existing programs.
4. Despite the lack of mandates to promote postsecondary education among the
developmentally disabled, government on all levels, local, state and federal, should be
encouraged to establish programs that teach adnlts with developmental disabilities to be selfsufficient
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